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supported by considering the concept of student-centered 
instruction, in which using concordances increase learner 
participation, and enable them to self-discover language 
features (Murdoch, 1999). 

In addition, the other way to interpret the findings is 
to rely on the frequency factor, since learners might take 
advantage of abundant input that may have facilitated 
the noticing and assimilation of examples in the two 
languages for them to note the L1 – L2 non-congruent 
collocation usage in the two contrastive language 
examples. This finding is in accord with Durrant (2008)’s 
argument that the most likely reason for the collocation 
learning problems seems likely to be lack of sufficient 
input and frequent exposure. 

However, the results showed that for congruent 
collocations, there is no significant difference between the 
two methods, since congruent collocations are so easy to 
be learned by the learners that how to learn them makes 
no difference to them. This finding conforms fully to 
Nseelhshgf’s research that learners have more problems in 

non-congruent collocations rather than congruent ones. 
In the next part, to answer the second research 

question dealing with the difference between implicit and 
explicit collocation instructions, the statistical analyses 
were performed and the results indicated that while both 
methods were effective in collocation learning (paired 
samples t-test was used) (p=0.00), the group receiving 
explicit instruction achieved significantly higher scores 
than the group receiving implicit instruction (tables 3 and 
4).

Table 3
Group Statistics
	
                                   method	       N        Mean         Std.         Std. 
                                                                              Deviation     Error 
                                                                                                  Mean

Posttest                       explicit	       12       .8917      .15050     .04345
noncongruent             implicit        15       .5067      .17512     .04522
Posttest                       explicit	       12       .9583      .05149     .01486
congruent                   implicit        15	 .4133      .13020     .03368

Table 5
Independent Samples Test

	                                                                       Levene’s Test for    t-test for Equality of Means
                                                                                    Levene’s Variances	
	
                                                                                           F	   Sig.	 t          df	     Sig.        Mean      Std.Error   95% Confidence Interval
                                                                                                                                     (2-tailed)  Difference Difference      of the Difference		
			 
			                                                                                                                                           Lower	           Upper

Posttest noncongruent Equal variances assumed	      .125      .726     6.034      25	    .000	 .38500	 .06380	 .25359               .51641
	                      Equal variances  not assumed	              6.140    24.8    .000	 .38500	 .06271	 .25581	          .51419
Posttest congruent       Equal variances assumed	      8.96	    .006     13.63      25	    .000	 .54500	 .03999	 .46264	          .62736
	                      Equal variances  not assumed	              14.83    19.1	   .000	 .54500	 .03676	 .46809	          .62191

The findings were consistent with those of Lin (2002), 
Sun and Wang (2003), and Tseng (2002) that explicit 
collocation instruction was effective in promoting EFL 
learners’ collocation knowledge. Moreover, the results of 
this study verify the findings of some researches such as 
those by Bahns and Eldaw (1993), and Nesselhauf (2003) 
who indicated that non-congruent collocations cannot be 
acquired easily through mere exposure and need explicit 
instruction. 

Nesselhauf (2003) suggests that collocations should 
be explicitly taught, and teachers should call learners’ 
attention to the collocation differences between L1 
and L2. Wray (2002, p.183) also believes in explicit 
collocation teaching because learners may not notice these 
combinations and co-occurrences of words unless teachers 
point them out. 

Additionally, Lewis (2000) supports the idea of 
teaching collocations explicitly when he says, “given the 
present stage of our knowledge of acquisition, it is likely 
to be helpful to make learners explicitly aware of the 
lexical nature of language … this means helping learners 
develop an understanding of the kinds of chunks found 

in the texts they meet” (p. 161). Lewis concludes, “The 
more aware learners are of the chunks of which any text 
is made, the more likely that the input they notice will 
contribute to intake” (p. 163). 

Furthermore, the finding of this part of the study are 
consistent with a number of studies (Grabe & Stoller, 
1997; Horst, Cobb &Meara, 1998; Waring &Takaki, 2003) 
which have looked at L2 vocabulary learning through 
implicit instruction. What emerges from these studies is 
that learners do learn vocabulary from implicit instruction 
but not very much, it is time- consuming (Schmitt & 
McCarthy, 2002, p.238), and does not necessarily result 
in long term retention (Waring & Takaki, 2003; Mondria 
& Boer, 1991). Although their researches emphasize 
vocabulary learning, they fully conform to the findings of 
this study on collocations.

CONCLUSION AND IMPLICATIONS
Traditionally, teachers usually presented students with 
made up examples while teaching collocations. The 
weakness of such a method is that these examples lack 
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authenticity and students often have difficulty exploring 
the underlying patterns from these poor examples. With 
the development of computer technology, electronically 
stored corpora have been developed and used widely 
(Hunston & Francis, 1998). Thus, the present study 
compared collocation learning through web-based 
concordancing and traditional approaches. Moreover, this 
research investigated the effects of two other approaches 
of collocation teaching that are implicit and explicit 
methods. In all of these investigations, the effect of first 
language was considered, too.

The results of this research indicated that  non-
c o n g r u e n t  c o l l o c a t i o n  l e a r n i n g  i n  w e b - b a s e d 
concordancing approach was significantly higher than 
traditional approach (this difference was not significant for 
congruent collocations); besides, learners’ performance 
in the group receiving explicit instruction of collocations 
was significantly better than those receiving implicit 
instruction (the difference was significant for both 
congruent and non-congruent collocations). 

These findings can have important implications 
for second language teachers. Since collocations have 
an effective role in the performance of EFL learners, 
conscious knowledge of them can help learners in second 
language learning. In other words, teachers should 
concentrate on explicit teaching of collocations and make 
learners aware of their importance. Moreover, the results 
of this study can provide teachers with some guidelines 
to overcome the ongoing challenge of the best method for 
teaching collocations. This research indicated that using 
concodancing materials is more helpful than teaching 
through traditional methods and using source books and 
dictionaries. Such a method makes learners to have more 
chances to use up- to- date, authentic, and contextual 
language. This method enhances learners’ sense of 
exploring, discovery, problem solving and independent 
language learning.
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