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Abstract: It is easy to have access to satellite or cable TV programs in Taiwan, and thus ordinary
learners have ample opportunities to immerse themselves in an English-rich environment if they
want. However, military cadets do not have enough English input because their time is limited on
campus. In this study, the writer strives to figure out the best way to increases their interest in the
language and relate English instruction to their real world. She used the New York Times Monday
Weekly (NYTMW) in the United Daily News as a supplementary reading material during the
2005-2006 school year, and tried to analyze the mixed results. She finds that retention is increased
if the selected material is relevant to learners’ lives.
Key words: NYTMW, New York Times, reading assessment, authentic material texts
Résumé: Il est facile d’accéder aux programmes de satellite ou de télévison par câble à Taiwai, et
ainsi les apprenants disposent de nombreuses opportunités pour s’immigrer dans un environnement
anglais s’ils en ont envie. Cependant, les élèves des écoles militaires n’ont pas assez de contact avec
l’anglais parce qu’ils passent leur temps au campus. Dans cette étude, l’auteur essaie de trouver le
meilleur moyen de soulever leur intérêt et relier l’instruction anglaise à leur vie réelle. De plus, elle
trouve que la rétention est augmentée si le matériel sélectionné concerne la vie des apprenants.
Mots-Clés: NYTMW, New York Time, évaluation de lecture, matériel authentique
INTRODUCTION AND RATIONALE
This project was designed for two different classes
meeting once a week for 36 weeks, from September
2005 to May 2006. The process used two semesters in
order to allow enough time for the result to be reliable.
As Lumsden (1995) said students’ interest or motivation
is affected by how they approach their learning, the
amount of time they will invest, the participation in
class and their achievement from their efforts.
Many researchers point out that materials correlate
with learner motivation and that authentic materials
motivate learners. They claim that authentic materials

are more interesting, vivid and stimulating than
artificial, non-authentic materials. However, contrary to
the findings of these researchers, some studies have
indicated a different view and maintained that authentic
materials reduce learner motivation because they are
difficult. In this study, NYTMW articles were used as
authentic supplementary reading material to see what
the effect would be. The research attempted to choose
the right items to motivate the cadets in her classes. She
chose the articles that she though were of interest to
them and suitable for their level of English ability.
Research has illustrated that reading comprehension
is related to listening comprehension (Adams, 1990).
This is understandable because reading and listening
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share many of the same basic cognitive processes. If a
reader fails to recognize words accurately and
automatically (that is, if he fails to develop fluency),
reading comprehension will be severely disrupted
(Perfetti, 1985). Indeed, word recognition has a strong
relation to reading speed. If a reader encounters many
unknown words in an article, complete comprehension
is extremely different. That is why the news articles
from the NYTMW, the authentic material, were only
used as a supplement to the main textbook, Interactions
II- Integrated Skilled Edition for Intermediate, which is
specifically produced for ESL learners. Other materials
used in the one year course included Master GEPT
(General English Proficiency Test) Vocabulary, ECL
(English Comprehension Level), and a questionnaire
survey done at the end of second semester.
There is another issue that needed to be dealt with.
Over the years, one of the greatest challenges for a
language teacher has been to explain test results, both
the information they provide and their limitations, to the
school authorities. However, in the school year
2005-2006, the writer did not focus on explaining how
well her students were doing with their language
learning. Tests or quizzes were considered part of an
ongoing learning and assessment procedure during the
semester; there were no more important than other
activities such as homework and classroom discussion.
One of the disturbing things about tests is the extent to
which many people accept the results uncritically, while
others believe that all testing is undesirable. J. B.
Heaton, has stressed the “importance of continuous
assessment,” saying,
“Many teachers and students think that
exam and test scores can never be wrong.
However, this is simply not the case. Every
test score is surrounded by an area of
uncertainty. For example, some students may
not be in their best form when taking a test.
Moreover, the questions in the test may favor
certain students but not others.
Consequently, while a student’s score on a
good test will result in a fairly accurate
assessment, there will always be a slight
degree of uncertainty about it. We can usually
be sure, of course, about the difference in
performance between a student who has
scored 60 percent and one who has scored
only 40 percent. However, we cannot be as
certain about the difference in performance
between a student who has scored 49 per cent
and one who has scored 51 percent. If the
pass-fail mark on the test happens to be 50
percent, it then becomes very easy to fail a
student who may deserve to pass, or to pass a
student who really should fail. As a result,
crucial decisions affecting students may rest
on extremely small or chance differences in
test scores.
For this reason, it is always useful to take
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into account a number of test scores or other
factors whenever an important decision is
made about a student’s ability in English.
These other factors may consist of an
interview with the student or an examination
of the student’s work in class (e.g. homework
assignments, exercises and project work)
Indeed, a test is only one of many assessment tools.
The results of Heaton’s studies have also indicated that
“it is advisable to treat all test scores with caution. There
is no such thing as a perfect test” (1990, 7-8). It is
important that the decision to fail a student does not rest
on simple test scores. In this study, the assessment on
the students’ learning of the authentic material
emphasized classroom discussion and oral presentation
rather then written tests.

METHOD
Forty junior college (two-year-college) students from
Chung Cheng Institution of Technology (CCIT)
participated in this research. The majority of these
students had never used news articles as supplementary
reading. For military cadets at CCIT, the NYTMW is
easier to get than other reading material. It is cheaper
than a textbook, a monthly magazine, the China Post or
Student Post. Besides, for those cadets, it is more
convenient to get the NYTMW than to go online or find a
television program on campus, because those activities
are not allowed most of time in their dormitory,
especially on weekdays.
At the beginning of the fall semester, the writer
made an introduction to the cadets about their course.
They were to have six main tests in the semester,
including listening comprehension, vocabulary and
group reading. She also made a brief introduction to the
three types of news articles and pointed out that
typically the most important information of an article is
in the body of the text. She emphasized that many
researchers have shown that “reading proficiency
depends on the reader’s comprehension skill and the
accuracy and speed of word recognition” (Snow, Burns,
& Griffin, 1998). Then, she introduced them to the most
common newspaper format. She explained that
newspaper articles tend to be of three main types: news
articles, opinion articles, and feature articles. The most
important information is presented first, with
information being less and less useful as the article
progresses. News articles are designed to explain the
key points, and then flesh out the details. In opinion
articles, the most important information is contained in
the introduction and the summary, with the middle part
containing supporting arguments. Feature articles are
written to provide entertainment or background on a
subject.
The cadets spent three weeks trying to recognize the
article types and to be familiar with the instructor’s
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teaching style. They learned to extract information from
an article efficiently, but not quickly. During the first six
weeks, the instructor spent about 20 minutes in each
class to help the students to read a newspaper article by
scanning the column and going over all the words
quickly, instead of reading one word at a time. The
cadets learned to process all the key words in each line.
In addition, they tried not to stop to answer questions
that arose as they read, but they might try to find the
answer later on. Because they had only about twenty
minutes in every class to focus on very few words which
carried the meaning, they were taught to speed up to
pass redundant or useless information in this part. The
instructor supposed this method was one of the best way
to get used to reading phrases instead of words;
nevertheless, she noticed that her students could not
noticeably increase their speed by reading this way.
The teacher also briefly introduced the author so the
students could get to know whose opinion they were
reading. She noted the layout and how the information
was presented. Besides, she noted the table of contents
and any special sections.
After six weeks, the teacher stopped introducing an
article in each class. The students were divided into
several groups to discuss what they had read outside the
class. They were encouraged to briefly to introduce
what they had read in each paragraph after discussing it.
In order to keep this reading going smoothly through
the school year, the writer chose those articles with
Chinese translation to make the task simpler and to
increase readability. The materials selected for the two
semesters included 68 different topics, which were
uploaded to the courses website (http://140.132.32.4).
And the instructor stuck to the schedule. To learn
English with the help of Mandarin Chinese translations
was necessary because it enabled the students to know
what the whole news report said, especially after
discussion.
As mentioned above, there is no such thing as a
perfect test. In this study the writer just observed how
well her students were doing with the materials in
discussion. At the end of each semester each student
was required to give an oral presentation on any topic
that was derived from the reading texts. When the
cadets finished their English course in May of 2006, a
questionnaire was given to them. The questionnaire has
been provided by other researchers. Its function is to
find how well students evaluate their own efforts. The
scale used consists of 15 items that intended to provide
an assessment of how students felt about themselves as
readers. Responses are made on a Likert scale with each
statement on a 5-point scale (5 = Strongly Agree, 1 =
Strongly Disagree).
In this study, data collection involved 3 stages:
mid-term and final test, one oral presentation at the end
of spring semester and one questionnaire at the end of
the course. The internal reliability for the overall scale
had an alpha coefficient of .89 (N=40). The collected

data were coded in the SPSS for Windows 10.0
including the analyses of mean scores, standard
deviation and Pair-Sample T-Test to analyze the
differences among results. Significant differences at the
level of .05 were used in the effect between the two
classes. The teacher found there is no significant
difference between the two groups. Their scores in the
second semester were not significantly higher than the
first semester. Thus the result of the questionnaire
survey were considered as arguable and needed to be
further discussed.

FINDINGS AND DISCUSSION
It is difficult to get students to understand that the
objective of reading a news report is for them to make
their own guesses or share their ideas rather than to
know the correct answer to a question. One reason is
that they have very limited opportunities to use this
reading skill outside the class. There are few occasions
in real life for the cadets to use those words or phases
learned from the news articles. They can go out of the
campus only on the weekend, from Saturday morning to
Sunday evening. And, their weekend activities seldom
involve the use of English. Through interviewing some
of the cadets, the writer realized that they were being
good students by not asking the teacher a lot of
questions; they would rather ask a question or find the
answer on the Internet. Most of them claimed they
worked hard to understand the new words in the
textbook or news reports to grasp a concept. However,
the writer suspected that some of them might not have
used their time appropriately and might not have
worked so hard as they said. Indeed, students have to
know what they need before they can step outside and
use English to explore another way of looking at the
world.
It is necessary to be concerned about the interaction
between the students and the selected news text. Here
the meaning does not exist in the news text alone, but
also in the students’ interaction with the text based on
personal background knowledge. Just as Kim &
Krashen (1997) has proposed, for one to have the ability
to read fluently it is necessary to have “larger
vocabularies, perform better on grammar tests, write
and spell better".
The experience of the school year 2005-2006
indicated that in general it was possible to choose the
news report as a supplementary material to match
students’ current reading level, but the cadets’ personal
background varied. The teacher believed that the cadets
wouldn’t require a word-by-word decoding reading
process in the news report, because it was not the same
form as their academic reading. She was sure they had
the ability to comprehend what they read and to adapt to
the more difficult reading text. However, in the fall
semester some cadets became discouraged by the
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difficulties in the news reports; they often found the
reading material boring and difficult when they first
read it without any translation and explanation. Roller
and Fielding (1996) have suggested teachers should
select books which are easy to read and should also
make difficult book accessible to readers who are
second language learners. In this study, when the
teacher introduced a light news report (such as For
People Who Live to 100, It All Begins at Birth, NYTMW
November 7 2005) into the class discussion, and another
news report about bird flu (New Fears May Boost
Profits for Old Flu Drugs, NYTMW October 31, 2005),
some cadets came alive, while others didn’t show any
interest. Obviously, in the selection of reading materials,
there are other factors to be considered besides students’
level of language ability.
Choosing the appropriate evaluation method was
another difficulty in this research. Bachman (1990)
states that ”the two major uses of languages tests are 1)
as sources of information for making decisions within
the context of educational programs; and 2) as
indicators of abilities or attributes that are of interest in
research on language, language acquisition, and
language teaching.” Because the English course of the
school is related to academic purposes, the teacher
chose for practical reasons texts of intermediate and
high intermediate levels as testing material for the
midterm and final tests. However, the writer has found it
is challenging and sometime frustrating to sustain the
students’ interest in study if the teacher is to work within
a system which is still heavily grade-oriented and
test-based. Thus, she found that, besides careful
selection of reading material to meet the students’
interest and ability, it is also important to adopt a clear
and easy evaluation method to meet a small educational
goal.
As mentioned earlier, reading and listening
comprehension share some basic cognitive processes.
An important part of comprehension in both cases is an
understanding of word meaning and concept
development. In their oral assessment, the students
chose topics that were an application of news
vocabulary in the NYTMW. As Cho & Krashen (1995)
have said, voluntary reading programs contribute to oral
competence. The students’ oral presentation was a
measure of determining their ability to apply news
vocabulary in the news context. The focus of the oral
test was to encourage positive feedback from the
students so that they could use English in a practical
way, since verbal is just one of many means of
communication that people use. Some of the students
use gestures, facial expressions, eye contact, touching,
and physical distance to explain their topics. These
expressions could also help motivate the students by
having them feel that learning English is useful and
relevant to their lives. This is a better way to assess
students’ learning achievement than a written test.
Initially most of the students could not get the idea
expressed in an article, even after the instructor
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introduced the title or subtitle. They could not read
lightly and flexibly or know what they needed as when
reading in Chinese. A few students in class discussions
failed because of their inability to communicate their
thoughts in English. To improve the situation, the writer
presented language for guessing, hypothesizing, and
expressing opinions such as, “It might be…”, “Maybe
it’s
because…”,
“I
guess…”,
“I
think/fell/believe/agree/disagree….” However, this
helped only a little. The students could not get used to
full use of English in the class, especially when cultural
practices were involved, since communities also define
norms. Within groups or different countries, roles,
relationships, and other social factors influence who
speaks, what they say, and how they say it.
After so many weekly practices, however, the writer
detected the oral presentation had the greatest impact on
these students, because through news articles, they
talked about and shared their perspectives. When the
cadets examined what those words, phrases, idioms and
expressions meant, they discovered values, attitudes,
and beliefs intrinsic to different topics and areas. In
addition, their confidence was rising, as they noted that
American English words, such as liberty, competition,
teamwork, blues, lead to cultural perspectives, as do
expressions like “are hooked to iPods,” “a widespread
belief,” “stepping up its production capacity,” “tradition
of deceiving outsiders,” and constructions like
“intent/eager,” and “indigenous groups/aboriginal” or
statements like “We imagine something different, so it is
different,” “When you’re awake you learn all the time,
whether you know it or not”. Furthermore, the writer
found out how students’ interests and goals were
shifting. For example, each student chose a different
topic for oral presentation (such as "Satisfaction
Guaranteed, or Your Money Back,” “To Err is Human,”
“ A Gay Genius,” “Four Letter Words”).
The goal in the course was to let those cadets know
how to apply the English skill they learned in class. For
example, when the students were given 20 minutes to
skim a short article in the NYTMW in order to find the
core idea, the teacher tried to read several words, a
phrase, or even a sentence at a time. All the cadets read
seriously; they tried hard to figure out how to illustrate
the specialized vocabulary used in occupations or
professions as best they could. The instructor stated
carpenters, politicians, farmers, and lawyers, and the
cadets responded in Chinese. Even thing about
computer technicians were discussed. They tried to find
the special terms that describe the work they do and fit
the interactions they have with others in this work.
However, one of the students claimed his group
members did not want to read and discuss an article
every other week. They were looking forward to the
next 20 minutes of discussing the textbook, asking
questions, giving answers, or discussing what happened
on the weekend, because they were disappointed with
their achievement on the mid-term evaluation. They
expressed that the main reason they liked to do other
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activities might be they lacked the experience of
regularly reading news reports, especially in English.
One of them confessed that he had not wanted to read
the reports the teacher presented at first. But he tried to
let her understand he had not given up on reading them;
instead, he and his group wished to find something they
thought easier. They wanted to choose two shorter news
reports and divide them into several parts for discussion.
Then, they made the decision by themselves to do
continuous reading in this way for three more weeks.
Two students from the group came separately to see the
teacher, and said it was still somewhat difficult for them
to study because there were too many unfamiliar words
they had to check up in the dictionary. She agreed that
most of the vocabulary was not found in their textbooks,
even fewer of the new words appeared in a Chinese
newspaper. Those students felt doubt not only with the
English reading texts but also with other subjects. In
fact, many students in these years constantly encounter
a tremendous number of unknown words. Most of them
have experienced frustration in reading due to limited
reading vocabulary. It is not an easy task for them to
develop sufficient vocabulary for maximum reading
comprehension in English. This was one reason why the
teacher didn’t have any vocabulary quizzes for the
cadets in the spring semester. It was obvious that their
scores would be lower than before. Perhaps they could
do better later. But, their anxiety needed to be taken into
consideration; especially because they were cadets in
their last year at CCIT.
On the other hand, some of the students were able to
learn correct word and culture from their textbook or
other reading materials. Most language teachers in
Taiwan agree that such experience may broaden
students’ horizons so that they may see things in a
global perspective and be motivated. One example
happened in the class, when the students studied the
topic “Business and Money” in their reading textbook
－Interactions II. The cadets all pretended that they
were an entrepreneurial team to design a product or
service together. While other groups discussed having
an ice cream stand at the beach, a member of another
group took out his small piece of paper from his black
satchel and declared:
I think there are lots of chances to make
plenty of money, as ads in the internet.
“…those little ads － 12 words, linked to
topics that users are interested in － have
turned Google into one of the biggest
advertising vehicles the world has ever seen.
This year, Google will sell $6.1 billion in ads,
nearly double what it sold last year,.. That is
more advertising than is sold by any
newspaper chain, magazine publisher or
television network….That would place it
fourth among American media companies in
total ad sales after Viacom, the News
Corporation and the Walt Disney Company,
but ahead of giants including NBC Universal

and Time Warner. Google has already created
what it says is one of the most sophisticated
artificial intelligence systems ever built. In a
fraction of a second, it can evaluate millions
of variables about its users and advertiser,
correlate them with its potential database of
billions of ads and deliver the message to
which each user is most likely to respond.”
(extracted from NYTMW Reading 16,
November 7 2005, By Saul Hansell)
When this student made a presentation to his
classmates, using the information from the group
discussion the previous week, most of the classmates
admired his wit, even thought there was little of his own
idea in his presentation. At that moment, the teacher felt
that reading articles in the NYTMW help her students
bring out their potential talent or capacity for learning
English.

LIMITATION
The researcher spent a lot of time working on the
NYTMW. It took a lot of time to type, compile and
transcribe the news reports. It may be a good suggestion
to form a team to decrease the workload. Because the
articles from the NYTMW were randomly selected, the
difficulty levels of different weekly news articles may
have influenced student evaluation. Whether the
difficulty levels of the selected authentic materials
influences learners’ English ability is worth further
research. Furthermore, teacher assessments are subject
to considerable variability in reliability with only one
teacher to evaluate students’ performance. It would be
interesting to see more qualitative and quantitative data
concerning this area of English teaching.

CONCLUSION
As the global village continues to expand, every teacher
is encouraged to make some curriculum reform and
design reading textbooks to include global contexts for
his or her students. One option may be the use of
selected news articles as authentic reading material.
From the experience in the academic year 2005-2006,
this writer found that selected news reports from
NYTMW could be effectively used as material for group
discussion and oral presentation, and engage the
students in responding and learning by doing. For at
least seven years, the process of continuous evaluation
of English language teaching has been conducted at the
Technological Institute of NDU because it can provide
constructive and beneficial suggestions on English
language teaching. In this study, as a teacher researcher,
the writer felt that the NYTMW provided her with much
feedback about her own teaching.

27

Yu Hsiao-Chen/Canadian Social Science Vol.2 No.4 2006 23-31
REFERENCES
Adams, M.J. (1990). Beginning to Read: Thinking and Learning about Print. Cambridge, MA: MIT Press.
Allwright, R. (1979). Language Learning through Communication Practice. In C.J. Brumfit and K. Johnson (eds.), The
Communicative Approach to Language Teaching (pp. 167-182). Oxford: Oxford University Press.
Bachman, L. F. (1990). Fundamental Considerations in Language Testing. Oxford: Oxford University Press.
Bacon, S. M. & Finnemann. (1990). ‘A study of the Attitudes, Motives, and Strategies of University Foreign Language
Students and Their Disposition to Authentic Oral and Written Input’. Modern Language Journal, 74 (4), 459-473.
Cho, K.& Krashen, S. (1995). ‘Progress in English as a Second Language through Narrow Free Volunteer Reading’,
California Reader, 29, 9-10.
Heaton, J.B. 1998. Writing English Language Tests (new edition). London: Longman.
Kim, H & Krashen, S. (1997). ‘Why Don’t Language Acquirers Take Advantage of Power of Reading?’ TESOL Journal,
6, 26-29.
Little, D., Devitt, S., & Singleton, D. (1989). Learning Foreign Languages from Authentic Texts: Theory and Practice.
Dublin: Authentik.
Lumsden, L. (1995). ‘To Learn or Not to Learn: Understanding Student Motivation’, Oregon School Study Council
Report, 35, 1-10.
Morrision, B. (1989). ‘Using News Broadcast for Authentic Listening Comprehension’. ELT Journal, 43(1), 14-18.
Peacock, M. (1997). ‘The Effect of Authentic Materials on the Motivation of EFL Learners’. English Language
Teaching Journal, 51(2), 144-156.
Perfetti, C. A.(1985). Reading Ability. New York: Oxford University Press.
Roller, C. & Fielding L. (1996). Variability not Disability, Newark, DE: International Reading Association.
Snow, C. E., Burns, M.S. & Griffin, P. (1998). Preventing Reading Difficulties in Young Children. Washington, D.C.:
National Academy Press.
Swaffar, J. K. (1985). ‘Reading Authentic Texts in a Foreign Language: a Cognitive Model’. Modern Language Journal,
69 (1), 15-34.
William, E. (1983). Communicative Reading. In K. Johnson and D. Porter (eds.), Perspectives in Communicative
Language Teaching (pp.178-188). London: Academic Press.

To be continue

28

Yu Hsiao-Chen/Canadian Social Science Vol.2 No.4 2006 23-31
Continued

Appendix II Students’ Topics for Oral Presentation
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Continued

Appendix III Students’ Achievement Scores
Classes & Item
Fall mid-term
1
70.65
2
60.57

Fall final
67
75.25

Spring mid-term
61.5
61.5

Spring final
64.25
72.85

Oral
74.3
71.85

Appendix IV Questionnaire Results
Q1 I read material in the New York Times more than once if I don’t understand it the first time.
Strongly Agree
2.5%

Agree
5%

Not Exactly
20%

Disagree
62.5%

Strongly Disagree
10%

M.
3.72

SD
.81

Not Exactly
37%

Disagree
45%

Strongly Disagree
15%

M.
3.72

SD
.75

Not Exactly
52.5%

Disagree
25%

Strongly Disagree
2.5%

M.
3.07

Not Exactly
45%

Disagree
25%

Strongly Disagree
2.5%

M.
3.02

SD
.80

Strongly Disagree
17.5%

M.
3.37

SD
1.05

Q2 I try to pick out the most important points as I read.
Strongly Agree
0%

Agree
2.5%

Q3 I survey new reading assignments.
Strongly Agree
2.5%

Agree
17.5%

SD
.79

Q4 I recite facts to learn them.
Strongly Agree
0%

Agree
27.5%

Q5 I review for a test more than one day before it is given.
Strongly Agree
0%

Agree
25%

Not Exactly
30%

Disagree
27.5%

Not Exactly
22.5%

Disagree
55%

Strongly Disagree
17.5%

M.
3.82

SD
.84

Not Exactly
25%

Disagree
21%

Strongly Disagree
8%

M.
3.90

SD
.74

Q6 I concentrate when I try to study.
Strongly Agree
2.5%

Agree
2.5%

Q7 I get all of my homework done.
Strongly Agree
0%
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Q8 I study with a friend.
Strongly Agree
7.5%

Agree
40%

Not Exactly
25%

Disagree
20%

Strongly Disagree
7.5%

M.
2.8

SD
1.09

Not Exactly
42.5%

Disagree
35%

Strongly Disagree
17.5%

M.
3.65

SD
.83

Disagree
20%

Strongly Disagree
7.5%

M.
3.07

SD
.91

Q9 I finish my test before the time is up.
Strongly Agree
0%

Agree
5%

Q10 I try to “over learn” material before a test.
Strongly Agree
2.5%

Agree
22.5%

Not Exactly
47%

Q11 I plan in my mind the answer to a news report question before starting to write.
Strongly Agree
0%

Agree
17.5%

Not Exactly
42.5%

Disagree
27.5%

Strongly Disagree
12.5%

M.
3.35

SD
.92

Agree
7.5%

Not Exactly
25%

Disagree
60%

Strongly Disagree
7.5%

M.
3.67

SD
.72

Disagree
42.5%

Strongly Disagree
12.5%

M.
3.62

SD
.77

Not Exactly
50%

Disagree
32.5%

Strongly Disagree
12.5%

M.
3.5

SD
.84

Not Exactly
7.5%

Disagree
37.5%

Strongly Disagree
42.5%

Q12 I pay attention in class.
Strongly Agree
0%

Q13 I take notes that help me when we have a test.
Strongly Agree
0%

Agree
5%

Not Exactly
40%

Q14 I take the required materials to class.
Strongly Agree
2.5%

Agree
2.5%

Q15 I really try to get good grades.
Strongly Agree
0%

Agree
12.5%

M.
4.10

SD
1.00

16 What’s your suggestion to the news reading?
17 Have you got any benefit from this project?
Appendix V Students’ Oral Presentation
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